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Professional development is a lifetime experience, and as I look back on this thesis dated January 1995, I 
realize how much has changed over the past twenty years, and how much has stayed the same.  This 
thesis “Energetic Education”, ultimately became the book “Energetic Education: How the 
Developmentally Disabled Teach Us” which drew interest yet was never published.  The beginning of my 
career as a Creative Arts Therapist which was supported through my MALS degree, represents some of 
the happiest moments in my professional development as working with the population of 
developmentally disabled individuals was a continuous creative process and provided me with my first 
experience of meaningful work.  This work is qualitative in nature and while so much has changed over 
the years, this is the part that has stayed the same.   
Today, as Director of Therapeutic Rehabilitation at Kings County Hospital in Brooklyn, New York I am 
responsible for a large department of group therapists, mostly Creative Arts Therapists and within the 
framework of person-centered care we deliver psychosocial rehabilitation services to a culturally 
diverse, economically challenged population in need of behavioral health services.  Person-centered 
care is empathically driven care that helps to put an individual in charge of their treatment.  This is the 
part that has stayed the same. 
The part that is different is that I am also a researcher and have developed through utilizing both 
qualitative and quantitative measures.  The quantitative research methodology helps me to understand 
the larger picture of how different systems work together, or how to measure the efficacy of a proposed 
therapy, or identify problems and solutions within the delivery system of care. 
We are making the book “Energetic Education: How the Developmentally Disabled Teach Us” available 
in the event someone is interested or inspired by the work, because that is the natural process of 
learning, we put work out in the world in the hopes that it leads to something else.  The book shows 
some of the wonderful individuals I worked with who taught me how to communicate in their unique 
language and thus create with them.  If you are reading this statement and would like to carry on this 
work please feel free to do so.  As always, you can add a reference to your work and cite an unpublished 
manuscript. 
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I Overview 
Communic ation e xists on s eve ral levels . A widely a c cepted 
definition of the s e  levels of communic ation is the e xc hange of 
ide a s  through a s ymbolic, ge s tural o r  linguis tic system. For the 
purp o s e s  of this paper, a broader definition of communication 
which include s the use of human ene rgy is r e a c he d  by c a te go ri z ing 
the s e  levels a s : 1) The c ons cious levels of intelligen c e  which 
are language, a c ademic dis ciplin e s ,  artistic e xp re s s ions; and, 2) 
The s ubconscious levels of non-ve rbal communication, ge s tur e s  and 
body language; and, 3 )  The ene rgy fields around the human body 
and how they may inte ract with othe r fields. The purp o s e  of this 
paper is to develop an unde r s tanding of "Energetic Communic ation " 
ba s e d  on the proc e s s  of working with human ene rgy fields and an 
under s tanding of how human energy c an be affe cted by the 
the atric al e xp erience. Wo rking with the human ene rgy fields of a 
participant is communic ating on a deeper level, e ithe r 
physiologic a l, subconscious, or ene rgetic, and s e n s ing problem 
a r e a s  which can then be addre s s e d  by a component of theatre. 
This p ro c e s s  is a way oE reaching p articipants both a rtistic a lly 
and the rape utic ally without imposing a pre-c on c e ived e duc ational 
agenda on the participant, by allowing the pro c e s s  to be guide d  
by the p articipant's own needs. Physic ally and emotionally the 
participants p r e s ent blocks of ene rgy and the te c hnique s outlined 
are to promote physiologic al respon s e s  through c r e a tivity. 
The firs t  step is to understand "Ene rgetic Communic ation" to 
understand to be abl e to transl ate that into "Energeti c 
Educ ati on.11 In a e ffort to support thi s  thesis , area s  of p hysi c s  
wil l  b e  c onsidere d  for formul ating a basic understanding of human 
energy. Next , an anthrop o l ogic a l  l ook at ritua l the atre wi l l  
he l p  to de l ine ate the c onsc iousness and phys i c a l  e xp e r i e n c e  o f  
performanc e .  Fina l l y ,  the bio l o g i c a l  foundati ons of gestures 
wil l be e xp l ore d , a l so referred to as neuro l inguisti c behavio r , 
and inc l ude a discussion of non-verba l behavior using 
observations from my work. 
P l ay is an important are a of the atre e duc ati on be c ause of 
its abil ity to util ize a c tive l earning and the impulse to create , 
there fore p l ay he lps to define active use of human e nergy. 
Se ction VI presents a brief ove rview of the atre in e duc ati on to 
help i ntegrate Se ctions I-V with Se c tion VII - Educ ational 
Approaches and Therapeutic App l ic ations. Thi s  se c tion inc l udes 
educ ational appro a c he s  and therape utic app l ications based on my 
work over the past year working with severe l y  dev e l opmenta l ly 
disabl e d  adul ts. The topic of Energetic Education is e xp l ored 
from a mul ti-disc ip l i nary persp e c tive integrating physi c s ,  
bio l ogy, anthrop o l ogy ,  pe dagogy, he a l ing, phil osophy, and the atre 
educ ation with my te a c hing experienc e in both normal and severe ly 
deve l opmenta l l y  disabl e d  popul ations. 
The examp l es used in this paper are e mp i ri c a l  observati ons 
from non-traditi onal teac hing experiences in whi c h  the normal 
avenue of l inguistic intel l igences were imp a i red. The first 
experience whi c h  invoked my interest in non-l inguistic 
communication was as a Visiting Dire c tor at The Academy of 
Performing Arts in Japan. Out of ne c e ssity the l a nguage barrier 
he l p e d  me to define and focus my energies on a different l eve l .  
In refere n c e  to my thre e l eve l s  o f  communication, I moved from 
the first l eve l of conscious inte l ligence to the sec ond l eve l of 
physio l ogic a l  communic ation, and began to understand the third 
leve l of Energetic Communic ation. The primary e xperienc e which 
ref l e cts the therapeutic app lications in Se c tion V I I is as a 
the atre e duc ator at the Dean O'Hare Center in B roo k l yn, New York, 
for deve l opmentally disabl e d  adul ts whose l a nguage and physic a l  
skills are e xtre me ly limited. As cha l l enging a s  both these 
te aching e xp eriences are they afford the opportunity to e xp l ore 
beyond everyday communic ation, to the physical ,  subconscious and 
energe tic l evels. 
I I  Physics and Energe tic Communic ation 
This se ction wi l l  concentrate on deve l op ing an understanding 
of basi c  properti e s  of light and sound, the shi ft i n  p arad i gms 
from Newto n i an physics to quantum physi cs, fi e l d  the o ry, 
uni ve rsal and human energy fi e l ds, the theory of morp h i c  
resonanc e ,  and imp l i c ati ons in re l ation to Ene rgeti c 
Commun i c ation. 
Light and Sound 
The simi l arities between li ght and sound are that both l i ght 
and sound are measured by l ength, time and mass. The spe e d  of 
light and sound is me asured by distance over time .  Li ght and 
sound are propagating disturbances generated from a sourc e and 
may be perc eived by sensory organs. They both c an have the ir 
paths a l tered by obje cts which sc atter or absorb some of the 
energy. B oth require energy, momentum, and trave l in waves, 
al though light c an a l so trave l in parti c l es or quanta. Both 
light and sound have resonance or wave s that ke ep rep e ating, and 
frequen cy or oscillati ons per se c ond. The fre quency of sound i s  
pitc h, and the frequency o f  l ight is c o l or. Both c a n  b e  mea sure d  
by amp l i tude o r  the size o f  the wave. 
The bas i c  properties spe c ific only to l ight are that light 
travels in a straight line and trave l s  faster than sound at 
186 , 00 0  mil e s/sec .  The spe e d  of l ight is c o nstant. L i ght c a n  
travel through a vac uum, but sounds needs a med i um t o  c arry it. 
A light wave moves in e l e ctric and magnetic fi e l ds. L i ght has 
p o l ari zation or dire ction of travel and is me asured by 
wave l ength . Sound has magnitude, dire c t i on, and ve l o c i ty . 
The s e  s t a t ement s re f l ect fundamental concepts o f  Newtonian 
phys i c s, however, the most profound change s in s c i ent i f i c  t hought 
have o ccurred in the 19th and 20 th centurie s .  Out o f  Newtonian 
phys i c s  whos e  princ ipa l s  were used to predi c t  t he act ions o f  
obj ec t s  in our unive rse, came the f i e l d  theory i n  the 1 9 t h  
century . The 2 0 t h  century brought Eins t e in ' s e l e c t romagnet i c  
part i c l e  theory, the theory o f  re l a t ivi ty, and chaos theory . I n  
reevaluat ing Newtonian phys i c s, the s t at e  o f  f ixed a t oms in t he 
univer s e  re sponding to cause and e f f e c t, Barbara Brennan 
d i s c u s s e s  how the Newtonian universe was changed by quantum 
phys i c s  : 
Mode rn s c i ence t e lls us that the human organ i sm i s  not j us t  
a phys i cal s t ructure made o f  mol ecules, but that, l ike 
everything e l s e , we are a l s o  composed of energy f i el d s . We 
are moving out o f  the world of s t a t i c  s o l id f orm into a 
world o f  dynami c  energy f i e lds . We too, ebb and f low l i ke 
the s e a  (1 9 ) . 
I n  a world which tries very hard to create permanence for 
the human condi t ion, the changes in the ideal ogy o f  a f ixed 
unive r s e  be ing repl aced by a cont inuously evo lving one are qui t e  
unse t tl ing . How doe s this make us fee l ?  According t o  Rupe rt 
She l drake soci ety views nature as an inanimate sys t em whi ch 
serve s the purpos e  o f  support ing human i ty . He be l i eves humani ty 
has dominion over nature becaus e we need to f e e l  that we cont rol 
the envi ronment, an idea whi ch give s us comfort, and that we no 
longe r  are primit ive cave dwellers . 
I n  an e f fort to understand why the change deve l oped f rom 
Newt onian to quantum phys i c s, an his torical view is he lpful in 
c l ari fying the i s sue s . She l drake report s phys i c s  t o  be a sys t em 
whi ch quant i f ie s  phenomena which can be t reated mathema t i ca l l y  
and then ignore s the re s t  o f  the worl d .  He goes on t o  s t a t e  
t hat: 
phys i c s  need t ake into account only t he mat hema t i c a l  aspec t s  
o f  things, the i r  ' primary qua l i t i e s, ' the s e  al one are 
regarded as object ive . Other qua l i t i e s  known t hrough t he 
s enses, ' s econdary qua l i t i e s, ' are merely subjec t ive, part 
of bodi ly experi ence, they do not exi s t  in t he objec t ive 
mat hema t i ca l  world knowabl e  to a d i s embodied mind (87) . 
The s e  v i ews expre s sed by Gal i l e o  in t he 17th century direct ly 
supported t he inception o f  Newtonian phys i c s  dur ing t he same 
period . The phys ical laws o f  Newt onian phys i c s  deny human 
exp e r i ence as val id and quant i f iab l e, thereby i n f luen c i ng our 
present thought f rom educat ion to rel igion t o  medical pract i c e . 
I t  i s  an i ronic creat ion o f  mankind whereby in Newton ' s  e f f o r t s  
to de f ine abs t ract exi s t ence h e  nega t e s  h i s  own . Yet t h i s  
me chan i s t i c  view o f  the world s t i l l  dominat e s  according t o  
She l drake because i t  is  the accepted view o f  indu s t r i a l  
c ivi l i z a t i on . 
The change s in Newt onian phys i c s  began t o  t ake p l ac e  in t he 
early 1 9 t h  century when according to Brennan , Newt on i an phys i c s  
was unabl e  t o  quant i fy newly discovered phys i c a l  phenomena . A 
new model o f  the unive rse deve loped whi c h  extends mat t e r  into 
ene rgy f i e lds which are cons t ant ly int eract ing . I n  an e f fort to 
ext end t he Newt onian concept of the a t t ract ion o f  pos i t ive and 
negat ive l y  charge atoms, Brennan report s that another view was 
o f f e re d  by Mi chael Faraday and Jame s Clerk Maxwe l l, who devel oped 
t he f i e ld theory to de f ine the energe t i c d i s turbance in the space 
around a charge and to det ermine that t h i s  space wi l l  a f f e c t  
another charge when i t  i s  present . I n  other words , a force i s  
present i n  t he space around a charged part i c l e . F i e l d  t heory 
created a s i tuat ion whi c h  cha l l enged the l im i t a t i ons o f  Newtonian 
phys i c s . 
Shel drake mainta ins that " in the present century , the f ie l d  
concept has been ext ended to gravitat i on and t o  t he mat te r  f ie l ds 
o f  quantum phys i c s , making f i e l ds more fundamental than mat t e r "  
(83, empha s i s  adde d ) . A f i e l d  can be s t  be de s cribed by 
vi sual i z i ng two magne t s  p l aced s i x  inche s apart and t he 
conne c t ing c ircular pat t erns made by i ron f i l l ings responding t o  
the magne t i c  f ie l d . She l drake report s that Faraday l ike s t o  
think o f  f i e l ds as  " mere space . 1  Faraday pre f e rred " space " over 
1 aet he r "  a s  t he conduct ing mat t e r  o f  f i e l ds , whi c h  lat er 
inf l uenced E i ns t e in to also ident i fy space as t he medium for 
e l e c t romagne t i c  f ie l ds in h i s  spe c i a l  theory o f  re l at ivity . 
Eins t e i n  then ext ended the f ie l d  concept t o  both grav i t a t i on 
phenomena and quantum theory . She l drake , like B rennan , 
empha s i z e s  the fact that atoms and other quantum sys t ems , are not 
sol id mat t e r  i mpervious to change . He maint ains that energy 
f i e l ds are the modern bui lding bl ocks o f  phys i c a l  rea l i ty. 
Universal energy became the uni fying concept in phys i c s  
Sevent eenth century mechanical universe o f  mat t e r  in mot ion 
p o s s e s s ed a var i ety of ingredient s that were separate f rom 
e ach other : mat t e r  i t s e l f ,  made up of inde s t ruc t ible , 
p a s s ive atoms; mot ion , the attract ive forc e s  o f  grav i t at i on; 
ele c t r i c al and magne t i c force s , l ight , the forc e s  o f  
chemi c a l  combina t i ons and heat . The modern concep t i on o f  
energy provides a uni fying princ iple for t hem a l l  
( She l drake , 88 ) . 
Thi s quo t e  perhaps best support s my t it l e  for t h i s  paper: L ight 
Movement & Sound : An Approach to Energet i c  Educat ion . I s e e  t h i s  
t i t l e  as  a l ingui s t i c  equat ion whi ch t rans forms ident i f i ab l e  
asp e c t s  o f  Newtonian phys i c s  ( l ight , movement , and s ound , o r  as  I 
pre f e r  " l ight movement " which indi cates an energe t i c  k i ne s t he t i c  
movement s im i l ar t o  an energe t i c  t ouch wi thout phys i ca l ly 
touching) into the quantum l anguage o f  Energe t i c  Educat ion . The 
purpose of c ro s s ing this bridge is to create a di f fe rent 
perspect ive of how t eachers are abl e  t o  a f f e c t  t he i r  
part i c ipant s / s tudent s .  
According t o  She l drake , E i n s t e i n ' s  equat ion E = mc 2 ( where E 
i s  ene rgy , m mas s , and c the ve l o c i ty o f  l ight ) , hypothe s i z ed 
energy and mas s  to be bot h equal and t ransmutab l e . There f ore , 
thi s e quat ion support s the view that nature i s  c omposed o f  energy 
f i e l ds , and o f fers a more hol i s t i c  view o f  nature because i t  
embraces a n  int egrat ion between humanity and the envi ronment . I f  
we t ry t o  apply this concept t o  our everyday rea l i t y  we woul d  
probably have di f f i cu l ty . Does t h i s  mean t hat the objec t  ( mas s )  
can evapora t e  into energy ( e ) ? Brennan support s the 
t ransmutat ion between mat t e r  and energy and views mas s  as  energy 
whi c h  has sol i d i f ied be cause of i t s  s l ow movement or vibrat i on . 
Human Energy F i e l ds 
The next que s t ion i s  i f  a l l  nature i s  made up o f  energy 
f i elds t hen how doe s  this apply t o  humans ? The de f in i t ion o f  the 
human energy f i e l d  according to Brennan is t he f ie l d  of energy 
integrated c lo s e l y  with human l i fe . Al though many vi s ionari e s  
have been abl e  to s e e  the human energy f i e l d  or aura , i t  c an be 
more read i ly experi enced by walking into a room and s ens ing t he 
presence o f  other peop l e . S ince humans as part o f  nature have 
ene rgy f i e l ds t h i s  means that human energy f i e l ds are int e ra c t ing 
a l l  t he t ime . However ,  according t o  Sheldrake's theory o f  
morphi c resonance a human be ing doesn't need to b e  in c l o s e  
proximi ty t o  another human being in order t o  experience t he i r  
energy f i e l ds . 
Morph i c  Re sonance 
S he l drake devel oped " the hypot he s e s  of f ormat ive causat i on , 
(wh i c h )  sugge s t s  that s e l f-organi z ing sys tems o f  a l l  l eve l s  o f  
comp l exity - including mol ecul e s , cryst a l s , ce l l s , t i s sue s , 
organ i sms , and soc i e t ies o f  organi sms - are organ i z e d  by " mo rphic 
f ields . "  ( 1 1 1 )  Therefore morphic resonance i s  t he proc e s s  o f  how 
past morphi c  f ields inf luence the pre sent , a proc e s s  in whi ch 
l ike res onat e s  with l ike over a period o f  t ime . Morphi c 
resonance involve s a t rans fer o f  informa t i on through space and 
t ime in a way that might be described s imi l arly t o  Jung ' s 
col l e c t ive uncon s c i ous . Imagine having acce s s  t o  a l l  
pos s ib i l i t i e s  o f  creat ive thought through t he ai rwave s  or f ie l ds 
and the l ike l ihood that any creat ive thought wi l l  man i f e s t  
through space and t ime , s imply because the t hought occurre d . An 
exampl e  o f  t h i s  might be i f  a rat were taught a new t ri c k  
somewhere in Africa , the fact  that the rat l earned t he new t ri c k  
now mak e s  i t  eas i e r  for a rat in Okl ahoma t o  perform the same 
trick . Another exampl e  given by She l drake i s  : 
For examp l e , when a newly synthe s i z e d  organi c chemi c a l  i s  
c ryst alli z ed for t he f irst t ime ( say a new drug) , there will 
be a morphic resonance f rom p revious c ryst a l s  of t h i s  typ e . 
A new morphi c  f i e l d  has t o  c ome into exi s t enc e , o f  t he many 
energet ic ally pos s ible ways the sub s t ance could c rys t a l i z e  
one actually happens . The next t ime t he sub s t ance i s  
c rystal l i zed anywhere i n  the wor l d ,  morphic resonance ,  f rom 
t he f ir s t  c ryst als will make this same pat t e rn o f  
c rys t a ll i z a t i on more probable and so on . A cumulat ive 
memory w i ll bui l d  up as the pat t ern becomes more and more 
hab i tual (111 ) . 
She l drake maintains inte l l ectual creat ivity as b e i ng e qu ival ent 
t o  t he b i o l og i c al pro c e s s  o f  creat ivity . 
Energe t i c  Commun i cat i on 
Wi t h  a l l  o f  t he s e  the or i e s  t aken into acc ount , what then are 
the pos s ib i l i t ie s  for Energet ic Communi c a t i on? As previou s ly 
not ed , i f  matt e r  and energy are in a constant s t at e  o f  f l ux ,  and 
both are c ont ained by energy f ie lds , t hen t here i s  a constant 
communi cat i on or exchange between mat te r  and energy . Human 
beings t he re fore mus t  be bot h  mat t e r  and energy. When a t eacher 
walks in a room s / he i s  not only met with s tudent s a t t empt ing to 
s i z e  him o r  her up , but a l so the energy f ie l ds of t he s tudent s 
and t e ac he r  interac t . From t he moment s /he walks i n , l e arning i s  
t ak i ng p l a c e  o n  a n  energe t i c  l eve l . I f  his o r  her energy i s  
coming f rom a hea l thy ,  pos i t ive place o f  openne s s , and energ i z ed 
creat ivity , t he s tuden t s  wi l l  immediately respond because s /he 
has a l t e red t he i r  energy f ie l d  by us ing hi s or her own . S /he can 
phys i c ally go into a student ' s  energy f ie l d  and work at a bod i l y -
kine s t he t i c  l eve l , perhaps by phys i cally engaging t h e  s tudent in 
an exerc i s e  t hat will open up h i s  or her energy or change a 
negat ive pat t e rn o f  t he student . Anothe r  pos s ib i l i t y  would be 
t ransmi t t ing thought s by actua l ly a t t empt ing t o  c learly t ransmit 
a thought , wi t hout speaking . I n  other words , being ful ly pre sent 
and concent rated w i l l  actua l ly he lp the s tudent s think c l early . 
Thi s ment al concent rat ion or a t t ention i s  what Mihaly 
C s i k s z enthmihalyi refers to as psychic energy , an energy whi c h  he 
f e e l s  i s  nec e s sary to maint ain order in the c l a s s room . I n  
summary , there are three ways for a t eacher t o  interact on a n  
energet i c  l eve l , b y  changing one's own energy , b y  worki ng w i t h  
the energy o f  the part ic ipant / s tudent , o r  b y  t ransm i t t ing 
though t s  t o  the partic ipant / student . 
Ac cording to morphic resonance ,  i f  I can help one d i s ab l e d  
person who speaks in the one word sentences t o  s i ng a s ong , t hen 
it mak e s  i t  e a s i e r  for other part i c ipant s t o  l earn t o  s ing o r  to 
use l anguage , because someone has l earned t o  open up . I n  t he 
case o f  t he development a l ly disab l ed participan t s , they have been 
known t o  de l iberately s t op speaking f or years at a t ime , so  how 
can we a f f e c t  them so that they want to speak? I f  we gent ly and 
cons i s t en t l y  o f f  er our open hands t o  the s e  part i c ipant s perhaps 
they wi l l  experience the t rust neces sary to exerc i s e  the i r  voi c e , 
a l though they are within the i r  right s not to speak . The s e  
part i c ipan t s  are f a r  more creat ive than the average or even 
highly educated person , and it ' s  unfortunat e  to was t e  t he i r  
abi l i t i e s . 
The purpose o f  tapp ing into the energy f i e l d  in educat i onal 
theat re is to re lease creat ive energy . How do you he lp 
part i c ipant s / s tudent s to engage in creat ivi ty when t hey have 
cul tural or physical l imitat ions? I n  theatre educat i on , 
int e raction is a primary goal . Fie l d  theory and morphic 
resonance o f fe r  t remendous opportun i t i e s  for support o f  
int e ract ion o r  Energetic Communication . Energy can t rans f e r  i n  a 
positive or negative fashion . Garvey report s on t he exp e r i ence 
o f  1 group g l e e11 whi c h  1 man i f e s t s  i t s e l f in a sudden wave of  
screams or giggl e s , 1  and 1 appears t o  possess all  t he children 
simu l t aneous ly or spreads l ike wil d  f i re11 ( 2 1 ) . I n  a negative 
context , contagion among the deve l opment a l ly dis ab l ed is a 
f rightening experience whi ch promo t e s  viol ent int e ra c t ion , 
there f ore the obj e c t ive is to maximi z e  and ut i l i z e  pos i t ive 
energy . 
With a para l l e l  between the conception o f  a t oms a s  pas sive 
part i c ipan t s  in t he universe and the methodology of t radit i onal 
education , we need t o  cons ider how the concept of change c an 
a f f e c t  educat ion , as we move on to an applied anthropolog i c a l  
exp l orat i on o f  how communicat ion happens . 
I I I  Theatre Anthropol ogy 
Richard Schechner expounds upon the phenomena o f  " pe r f o rming 
anthropology " and " theatre ant hropology " and re f e rs t o  his own 
work observing cul ture s as de fined by " point s o f  cont act . "  His 
fir s t  point o f  conta c t  is the t rans formation that happens when 
cul t ure become s performance . From his observations o f  the deer 
dance of the Arizona Yaquis he wondered whether the performer was 
t rans f ormed to a s t a t e  of being which was neither a man or a 
deer . Whi l e  he wat ched the performance ,  wat ching the mask o f  the 
dee r  he be lieved he was watching a dee r ,  ye t t he uncovered 
portion of his face let him know he was wat ching a man . 
Sche chner de fine s s t a t e s  o f  cul tural performanc e  wit h  the 
f o l l owing t e rms : " charac t e rization , "  " repre sentation , "  
imitation , "  " t ransport ation , "  and " t rans formation , "  to  repre s ent 
the limina l  experience .  I n  the case o f  the Yaquis the 
t rans f o rmative dance is one of  cros sing over t o  the spiritual 
realm in which free spiritual beings mat e riali z e d  in t he physical 
worl d .  This des c ribe s  a cul tural understanding o f  E=mc 2 . 
This world o f  ritual il luminat e s  the cons ciousne s s  o f  t he 
perf ormer o f  ritual t o  show : 
that it activates alternative s :  ' this ' and ' that ' are both 
ope rating simu l t aneous ly . I n  ordinary life peop l e  live out 
de s tiny - eve rything appears prede t e rmined : t he re is s c ant 
chance t o  say ' Cut , take it again . '  But performanc e  
consciousne s s  is subj unc tive , ful l o f  a l t e rnatives and 
pot entiality . During rehears a l s  e specia l l y ,  a l t e rnative s 
are kept alive , the work is intentionally unse t t l e d . This 
c elebration of contingency - a t rue , if t emporary t riumph 
over dea t h  and de s tiny - de s c ribe s  even ritual performance s , 
e sp e cially tho s e  ritual s  conducted by o l d  mas te rs whos e  
ability t o  improvise i s  not denied them " (Schechner ,  6) . 
Sche chner di s cus s e s  another point o f  cont act as  t he 
int ens i ty o f  the performance. He obs e rve s that performers and 
audienc e  interact or c o l l aborate in the the a t r i c a l  pro c e s s  i n  
whi ch the audi ence a l l ows the performers t o  a f f e c t  t hem. Thi s 
experi ence in the intens i t y  o f  performance i s  s im i l a r  t o  t he f l ow 
exp e r i ence def ined by Mihaly C s i k s z enthmihalyi l at e r  in t h i s  
paper . The performe r - audience int eract ion i s  an energet i c  
exchange. According to Schechner " a  great performance modu l a t e s  
int e rval s  o f  sound and s i l ence , the incre a s i ng and dec re a s i ng 
dens i ty o f  events t emporal l y ,  spat i a l l y ,  emo t iona l l y ,  and 
kine s t he t i c a l l y , "  thus involving the audience in the present 
moment both phys i c al ly and emot ional ly (11) . I n  Schec hne r ' s 
obs e rvat ion o f  t he whirl ing dervishe s  in Turkey , he notes that 
the pro c e s s  and int ens i ty o f  ac cumulat ion and repe t i t i on s eems to 
be used t o  t ransc end t ime and to achi eve a t rance - l ike s t at e. 
From t he s e  examp l e s  we observe that intens i ty i s  t he de s i red 
s t a t e , whe the r  the perf ormance i s  a cul tural ri tual o r  a great 
performance . 
The performer - audience int eract ion i s  reporte d  in the 
context o f  a Korean rel igious service in whi ch the shaman , t he 
pri e s t  and the congregat ion achieved a s t a t e  o f  e c s t acy by t he i r  
act ive part i c ipat i on i n  the service. Yet Schechner note s  that 
the area of performer - audience interact ion needs further 
research . He a l s o  not e s  that the period a f t e r  t he performanc e  
needs t o  re s e arch both the audience and the performe r ' s 
expe rienc e . 
Sche chner has s t udied and theori z ed about t he world ' s  
earl i e s t  t heater whi ch he ident i f i e s  as exi s t ing during t he 
pal eol i th i c  period in the caves o f  southwe s t  Europe. Sche c hner 
o f f e r s  a theory o f  the performance s  o f  the dancer shamans o f  the 
pal eol i t h i c  t emp l e  theatre s . In  h i s  a t tempt t o  i dent i fy t he 
" s crip t s " used for the s e  performance s  he recogn i z e s  t hat t he 
wri t t e n  word was a much later deve l opment. He perce ive s of t hi s  
pal eo l i t h i c  cul ture a s  " un l i t erat e " o r  perhaps l iving i n  a 
spat i a l  domain . Schechner report s f rom some o f  h i s  e ar l i e r  
wri t ings that 
Drawings and s culpt ings which in the modern world are 
as s o c i ated wi t h  ' s igns ' and ' symbo l s ' ( word - l ikene s s ) are in 
p a l eo l i th i c  t imes associated with doings ( theatre - l i kene s s ) . 
Thus t he ' sc ript s '  I am t a l king about are pat t e rns o f  do ing , 
not mode s o f  symbol izat ion s eparate f rom do ing . (2 2 )  
Ri tual t heatre was t herefore a phys ical bodi l y - k ine s t he t i c  
pro c e s s  o f  communicat i on ,  and perhaps , a more v i t a l  o r  animi s t i c  
proce s s  o f  communicat ing . Thi s i l lustrates a way o f  knowing 
us ing t he body which exemp l i f i e s  the phys iological l evel o f  
communi c a t i on . 
I n  relat i on to the proce s s  o f  l earning t hrough the phy s i cal 
body , Schechner talks o f  the d i s t inc t i ons between " body l earning " 
f rom " he ad l earning . "  He a l so not e s  that i t  i s  the body t hat 
mus t  t ransmi t and commun i cate the performance .  Focu s s i ng on 
" body l earning " is in direct support o f  Energe t i c  Commun i cat i on 
by actual i z ing phys i c a l  energy which i s  then t ran s f e rred t hrough 
the ene rgy f i e ld rather than by verbal communi c a t i on. Schec hner 
o f fers an a l t e rnat ive view to the Platonic-Ar i s t o t e l i an idea that 
art imi t a t e s  l i fe , as that o f  a mobius s t rip , or perhaps a 
cont inuous exchange o f  energy between theatre and l i fe . 
Report ing on a conference in Cal cut t a  in 1 985 , Schechner 
re l a t e s  that " theatre director Mohan Agashe o f  Pume , I nd i a  
p o i n t e d  o u t  t hat the re l at ionship among genre s and cul tures 
within I ndia i t s e l f  cannot s imply be one o f  t aking t h i s  dance 
step , t hat rhythm , or that story ,  but mus t  be s omet hing more l ike 
met abo l i sm whe re deep l earning takes place " ( 24) .  Thi s concept o f  
l earning by experi enc ing the rhythms or met abo l i sm o f  a di f fe rent 
cul ture is one whi ch has , in retrospec t ,  i l luminated the pro c e s s  
o f  my t eaching experience in Japan . Having comp l e t e  freedom o f  
me thodol ogy , content and style , ye t wi thout t eaching gui de l ines , 
I had t o  search for a way of  commun i cat ing w i t h  my Japane s e  
student s having a l imi t ed u s e  o f  language t hrough a t rans l a t o r . 
B e f ore my very first c l as s  I wandered into t he park i ng l o t  where 
some of the s t udent s we re prac t i c ing a form of movement c a l l e d  
kiko , whi c h  i s  a sort o f  moving yoga . I immediately j umped i n  as  
a s tudent t o  let those student s teach me , and when t he sens i (a 
Japane s e  teache r )  arrived I cont inued in the c l a s s  as a s tudent . 
The curri culum o f  the school was set up t hat a l l  the c l as s e s  
s t arted w i t h  t h i s  movement d i s c ip l ine . I always j oined as a 
student , some t ime s be ing taught by my s tudent s and some t imes by 
t he s ens i . I was t rying to understand the i r  me tabo l i sm so t o  
speak , the i r  sense of  balance , movement , rhythm , s t rength ,  and 
the i r  ab i l i t y  to move as a uni t  through coope rat ion and 
uni f i ca t i on . S che chner uses the work o f  Pet e r  Brook t o  summari z e  
this k ind o f  learning in Brook ' s  quote ' 'Our work i s  based on t he 
fact t hat some of  the deepest aspe c t s  o f  human experience can 
revea l  t hems e lve s through sounds and movement o f  the human body 
in a way that strikes an ident i cal chord in any obse rver whateve r  
the cul tural condi tioning " (27 ) . At the t ime , I was unaware that 
my int e l l igence was be ing exerc i sed on a phys i c al l eve l . 
However ,  i t  was communi cat ing on this phys i cal l eve l and 
exp e r i enc ing the pos i t ive resu l t s  of this rec iprocal t eaching 
expe rienc e , whi c h  l e d  t o  a c l ear understanding o f  human energy 
f i e l ds . 
IV The B i o l ogical Founda t i ons o f  Ge sture s 
I n  t h i s  s e c t ion we turn to the neurol ingu i s t i c  behaviors or 
the s tudy o f  ge s ture s to cont inue the exp l orat ion o f  non - ve rbal 
communicat i on . Adam Kendon in " Current I s sues on the S tudy o f  
Ge s ture s " exp l ores the idea that ges ture and emot i onal expres s ion 
are not synonymous .  There fore obs e rvat ions have shown that t he 
phys i cal mani f e s t at i ons o f  energy can be emot ional but are not 
nec e s s ar i ly so . Kendon ident i f i e s  two typ e s  o f  ge s ture s . The 
f i r s t  type i s  ge s t i cu l at ion or " a l l  ge s turing t hat occurs i n  
a s so c i at i on w i t h  speech and whi ch s e ems to be bound u p  w i t h  i t  as  
part o f  the t o t al ut t e rance i s  refe rred to as  ge s t i culat i on " 
(31 ) . The second type i s  autonomous ge s ture s or " ge s ture s whi c h  
are s t andardi z ed in form and whi ch func t i on a s  comp l e t e  
u t t e ranc e s  in themse lve s , independent ly o f  speec h ,  are re f e rred 
to as  autonomous ge s t ure s " (31 ) . A gesture sys t em i s  s ign 
language . 
Kendon i s  o f  the op inion that speech and gesture are 
uni f i ed . Kendon report s that studi e s  have shown that ges t ure and 
speech are organ i z e d  s eparat ely , and then integrate to support 
the proce s s  o f  communi cat ion . Kendon a l so u s e s  s tudi e s  o f  young 
bab i e s  whi c h  support the the s i s  that ges ture i s  t he c h i l d's f irst 
at t emp t  at l anguage , its  f i rst att empt at communi cat ion . 
Al though ge s ture i s  more immediate t han l anguage , i t  i s  an 
abi l i ty whi c h  incre a s e s  with the onse t  of l anguage . There fore 
ge s ture s are expre s s ive communicat ion prior to l anguage , and s eem 
to deve l op in conj unc t i on with the deve l opment of l anguage . 
Kendon report s on cul tural d i f f e rences by c i t ing a s tudy by 
E f ron whi ch compares the Southern I t a l i an p i c t orial  ges tures w i t h  
the abs tract ge s ture s o f  E a s t  European Jews . The resul t s  f rom 
t h i s  s tudy show that ge s ture repre sent s two very d i f f e rent 
proc e s se s . One repre sents internal mental proce s s e s  whi l e  t he 
other repre s ent s ext ernal or social commun i c a t i on , each in t he i r  
own cultural cont ext . Kendon be l ieve s that t he s tudy o f  ge s ture 
is a powerful modal i ty t o  understand communicat i on ,  and t hat t he 
s t udy o f  ge s ture i s  more import ant than l anguage . However ,  i t ' s  
an area whi ch cont inues to be negl e c t ed , probably because o f  t he 
cont inuing American obs e s s ion with wri t t en l anguage and 
mat hemat i c s . 
I n  " Ge s ture s : Nature and Funct i on "  Nespou l ous and LeCours 
create a sys t em of semiot i c s  for ge s ture whi c h  i s  much more 
di f f i cu l t  than language . Ac cording to Marce l  Kinsbourne in 
" Bra in Organizat ion Underlying Orient a t i on and Ges ture s , Normal 
and Patho l ogical Case s " from the point o f  view o f  neuropsychol ogy 
there i s  no i solated sect ion o f  the brain whi ch control s  ges ture , 
according t o  s tudi e s  o f  brain damaged pat i ent s , t he re fore 
ges tures do not exi s t . I n  response to Nespoulous and LeCours ,  
Kinsbourne ma intains that " there is  no bra i n  center for s emiot i c  
behavior " ( 65 ) . Kinsbourne doe s  support the v i ew t hat autonomous 
ge sture s , def ined by Kendon as ge s ture used inst ead o f  l anguage , 
are c onnec t e d  with r ight hemi sphere funct ioning . 
Kinsbourne makes the dist inc t i on between s e l f-touching and 
free moving gesture s . The se sel f - touching ge s ture s whi ch 
according t o  Kinsbourne have no inherent meaning are responses t o  
peak i n  arousal o r  anxiety and t hese ges tures a l l ow a release o f  
act ivi ty i n  some overly st imul ated part o f  the brain . I n  us ing 
examples o f  the behavior of  some ret arded individual s  such as 
head banging or whirl ing ,  or speaking a sentence t o  nobody in 
part i cu l ar , t hese responses " are all  devices , us ing d i f ferent 
output mechani sms , to diminish exce s s ive arous a l " ( 67 ) . I n  
Sec t i on V I I ,  an import ant therapeu t i c  theatre app l i cat ion i s  t o  
exerc i ses t o  release exce s s ive energy whi ch can cause emot i onal 
d i s t urbance and violence. 
Kinsbourne maint ains that the phy s i cal act o f  point ing , 
deve l op s  by eight or nine months a l ong wi th spa t i a l  orienta t i on 
and o t her phy s i o l ogical changes such as opening o f  the mouth ,  and 
widening of the pupi l s . She observes that t h i s  devel opment 
includes babb l ing t hen speaking , and that i t  can be c ommuni cat ive 
but i s  not neces sarily so. Because chi l dren point at nothing in 
part i cu l ar , Kinsbourne interpret s point ing as orient at ion . 
Devel opment a l ly disab led adul t s  are in a cont inual s tate o f  
orient a t i on i n  whi ch their gestural and l anguage expre s s ion may 
be communicat ing and may be sel f-s t imulat ing. 
Colwyn Trevart han report s in " Form , S i gn i f i cance and 
Psycho l ogical Potent i a l  of Hand Gestures in I nfant s " that hand 
movement s  are an es sent i a l  f acet of commun i c a t i on . According t o  
Trevarthan t hese gestures are in f ive categor ies: manipulat ive ,  
sel f - regul atory ,  emot ional , indi cat ing , and symbo l s . He notes 
that t hese f ive categories integrate normal or natural 
communicat i on . Trevarthan goe s  on to s t at e  t hat t he s e  integrated 
expre s s ive hand movements are the condu i t  for the art i s t i c  
expre s s i ons o f  danc e , vi sual art s and mus i c a l  performance . 
According t o  Trevarthan , a f t e r  3 months o f  age a baby wi l l  
engage i t s  mothe r i n  a sense o f  p l ay i n  whi ch : 
Many o f  the s e  game s involve the hands , t he c h i l d  readi ly 
underst anding the capacity o f  both h i s  or her own hands and 
the mot her ' s  hands to act as i f  they had personal propert i e s  
o f  purpose fulne s s  and emo t i onal f e e l ings. . game s , 
change s ,  songs and bodi ly game s cont rol hand movemen t s , 
t ouching e t c . in synchrony wi t h  vocal shi f t s  and l arge head 
and f ac e  s ignal s .  Repeated rhythmi c  pat t e rns o f  hand 
waving , touching , t i ckl ing , c l apping , e t c . form t he backbone 
of many game s and cause inf ant s over 3 months of age t o  
l augh and voc a l i z e . By 20 weeks infan t s  o f t en show eager 
ant i c ipat ion o f  the deve l opment and denouement of such 
prac t i ced sociodrama t i c  ri tual i sm in p l ay (173 ) . 
I n  re l a t i on t o  game s as communicat ion , Trevarthan obs e rve s t hat 
the pro c e s s  in s inging game s i s  a p l ayful intera c t i on o f  
e l i c i t i ng and predi ct ing act ions and expre s s i ons . 
S i dney Segalowi t z  in " Some Imp l icat ion o f  Lateral i zat ion for 
Deve l opmental Psycho logy ' '  report s on a study that det e rmines 
l ingui s t i c  abi l i ty to be connected to the l e f t  hemi sphere . 
However Segalowit z  obs e rves that vi sual searching , emo t i onal 
int e rp l ay and f a c i a l  examinat ion are l ocated in t he right 
hemi sphere . Howard Gardner in Frame s o f  Mind would agree w i t h  
the conc lus ion that l ingu i s t i c  int e l l igence i s  located in t he 
l e f t  hemi sphere , however he not e s  that l ingu i s t i c  abi l i ty i s  more 
centra l ly l ocated in the right hemi sphere in f emal e s . ( 87 )  
Segalowi t z  i s  concerned with the que s t i ons he has regarding 
the e f f i cacy o f  neuropsychol ogy as the de t e rminant o f  
he t e rogeneous cogn i t ive growt h ,  a s  opposed to a t heory o f  uni t ary 
cognitive growth . This que s tion propos e s  a conflict between t he 
work o f  Piaget and Gardner .  Gardner propo s e s  a t heory o f  
cognitive " he t e rogeneit y "  which Segalowit z maint ains i s  we l l  
supported by current work in neuropsychology , which is in 
oppo sition to Piaget's support for a unitary t heory. Thes e  two 
oppositional theorie s are perhaps b e s t  de scribe d  by Lecours , 
Ne spou l ous , De saul oners in " St andard Teaching on Apraxia " who 
discuss t he l e ft and right hemisphere o f  the brain a s  ' two mode s 
o f  human cognition , the analytic or deductive mode f o r  t he l e f t  
hemisphere , and the holistic o r  inductive mode f o r  the right one " 
(231) . The work out lined in Section VI I o f  this paper is c l early 
holis tically oriented . It is l e s s  important for me t o  be abl e  t o  
ascert ain which part o f  my deve l opmenta l ly dis ab l e d  adu l t s  brain 
is damage d ,  than it is to understand the energy o f  t he human 
being , how and what do they respond to , and what make s t hem 
happy . 
Eric Aray in "New Perspective s on Apraxia and Re l a t e d  Action 
Disorder "  report s that " Apraxia involves a dis ruption of the 
performanc e  o f  ges ture s , both t ransitive ( with obj e c t s) and 
int ransitive ( wit hout obj e c t s) and/or more comp l ex s e quential 
motor ac t s , such as put ting a l e t t e r  into an enve l ope " ( 2 43) . 
This de fine s both the probl ems and the goal o f  t e aching apraxia 
participant s .  The que stion posed by the de finition o f  apraxia , 
"comp l e t e  or partial l o s s  o f  memory of  how t o  perform comp l ex 
muscular movement s ,  resul ting f rom damage to certain areas o f  the 
brain , "  is whe ther or not a disab l ed participant has previous ly 
learned the movement s .  ( Webs t e r ' s , 68 ) The t a s k  o f  working wit h  
t h e  development ally disabled population i s  t o  find out if  t hey 
are able to learn , and what they already know . I t ' s  a way o f  
unde r s tanding how memory and learning are linked t ogethe r. 
For example in preparing for our t alent show wit h  the Dean 
O ' Hare participant s ,  I cho s e  songs that t he participan t s  
responded t o  positively . The participant s indicate a positive 
response by subtle physiological responses in body position , 
facial expres sion and energy excitation . When three days be f ore 
the s how I realized I was losing , due to illne s s , my singer for 
" Under t he Boardwalk , "  I had t o  find a replacement . Joe who had 
the mic rophone didn ' t know any words and B e s s  positioned hersel f  
clo s e  t o  Joe . When I gave her the mic rophone she s ang " Under the 
Boardwalk , down by the sea , " and I was e c s t atic . When we ran 
through the s ong with the music she was able t o  sing two full 
vers e s! 
B e s s  is a woman in her lat e  fortie s who only speaks in one 
word s entenc e s , if at all , and is unable to t ell you her home 
addre s s . My immediat e  sense about the situation was t hat t his 
was a s ong that she already knew , and that I tapped into her 
memory . However the point is that if she has memory , in t his 
case linguis tic and musical , then she has the ability t o  learn , 
which I ' ve also confirmed . Four months a f t e r  the t alent show I 
played t he tape f rom the talent show and B e s s  suddenly sang all 
the words t o  the first verse o f  " Dream Lover . "  I asked her i f  
she remembered the song , she replied " No . " I asked her ,  using 
l anguage accompanied by gesture as we o f t e n  do , if  s he was 
learning the song and she replied " Learn . " Assuming t hat her 
verbal responses " No "  and " Learn " repre sent their int rinsic 
meaning , it woul d  f o l l ow that f rom t he time she hears a s ong , she 
begins t o  l earn t he words . A teacher never knows when the bird 
is going to f l y  out of the cage . The task is t o  open the door . 
V P l ay in Educat i on 
Thi s s e c t ion pre s ent s summaries o f  s everal s o c i al s c i ent i s t s  
and t he i r  views o n  p l ay i n  educat ion . Play and game s are a 
primary component in t he deve l opment o f  theatre in e ducat i on . 
Garvey 
According t o  Garvey the extant theories o f  p l ay known a s  
inst inct ive preparat ion , recap i tulat ion , and surplus energy have 
contributed to modern theor i e s  of p l ay. She report s on an area 
o f  s tudy whi ch intere s t s  the p sychiatric pro f e s s i on a s  we l l  as  
the area o f  theatre educat i on known as p sychodrama , as  t he way in 
whi ch chi ldren wi l l  repeat edly act out the i r  f ears in the i r  rol e  
playing game s. The refore this behavior sugge s t s  that p l ay 
provides a cathart i c  or emotional release . 
The charact e r i s t i c s  o f  p l ay noted by Garvey are : 
1 )  P l ay i s  p l easurabl e ,  enj oyabl e  even when not actua l l y  
ac companied by s igns o f  mirth , i t  i s  s t i l l  pos i t ive ly valued 
by t he p l ayer . 
2 )  P l ay has no ext rins i c  goal s . I t s  mot ivat ions are 
intrins i c  and serve no other obj e c t ive s . I n  fact , i t  i s  
more an enj oyment o f  means than an e f fort devoted t o  s ome 
part i cu l ar end . In uni l a t e ral t e rms , it is inhe rently 
unproduct ive. 
3) P l ay is spont aneous and volunt ary . 
but i s  freely chosen by the p l ayer . 
I t  i s  not obl igatory 
4 )  P l ay invo lve s some act ive engagement on the part of t he 
p l aye r . (4 ) 
Garvey points out the fact that play i s  part o f  other 
pro c e s s e s  of growt h ,  such as creat ivi t y ,  probl em solving , 
language l earning , and the deve l opment o f  s o c i al rol e s . Garvey 
report s that according to Piaget ' s  deve lopment of the chi l d ,  
the re are t hree s t ages o f  p l ay deve l opment: 0 - 2  years -
sensorimotor p l ay ,  2 - 6 years - symbolic o r  represent ational p l ay ,  
6+ - p l ay wit h  rul e s .  In t he proce s s  o f  dis c overing obj ec t s  
which oc curs during the sensorimot or and repre sentational p l ay 
s t age s , Garvey not e s  four s t eps: a )  exp l oration , b) manipul ation , 
c )  practic e , and d )  repe tition , which sugge s t  a proce s s  o f  t rial 
and e rror . 
I n  rel ation t o  which specie s p l ay ,  Garvey report s t hat " pl ay 
seems t o  be as sociated with the pot entiality f or adapting t o  
changing circums t ance . The more f l exib l e  an animal is the more 
like ly it is to p l ay "  (28) . The re fore the s everely 
deve l opmenta l l y  disabled do not norma l ly engage in p l ay becaus e 
of  t heir physical limit ations . 
Garvey poses a que s tion o f  whether p l ay promo t e s  c reativity , 
and report s on a s tudy done by Kathy Sylvan which sugge s t s  t hat 
creative and imaginative behavior enhance s probl em solving . 
Toddlers engage in " obje ct-cent e red " activity in which the f o cus 
of  a t t ention is on an obj e c t  rat her than each o t her . There is 
a l s o  a s t rong " po s s e s sion " factor in which toddlers respond 
s t rongly to ownership of obj ec t s . The manner in which chi l dren 
engage in expres sive behavior is support ed by Erik Erikson ' s  
s t at ement " that the met aphoric expres sion o f  intimat e  exp e rienc e s  
in f r e e  p l ay ' l oosens ' the communicabi lity o f  t he s e  same 
experience s , of course , the main rational e  of p l ay t he rapy " ( 667 -
692) 
Garvey de fines three typ e s  o f  social p l ay with l anguage: 
spont aneous rhyming and word p l ay; p l ay with f ant asy and 
nonsense; and p l ay wit h  speech a c t s  and dis cour s e  conventions . 
The l anguage capability o f  the deve l opment a l l y  dis ab l ed 
popu l ation at the Dean O ' Hare Cent er is in t he 0 - 6 years o f  age . 
I had one experience with a participant who was a t tempting t o  
s t op a p e e r  f rom using drum s ticks agains t  t he t abl e . He s aid to 
the drummer ,  " Cut it out " and then picked up a pair o f  s cissors 
and made a cut ting motion . On anothe r  o c casion , I had a 
participant make a pun about my b l ack shirt and t he fact  t hat he 
was b l ac k . There are a l so examp l e s  o f  participan t s  us i ng rhythms 
l ike " Jingl e  be l l s , Wil liam sme l l s . "  The se l anguage examp l e s  are 
repres ent ative o f  Garvey ' s  firs t type or spontaneous rhyming and 
word p l ay . 
Garvey de fines make be lieve as " a  volunt ary t rans formation 
of t he Here and Now , the You and Me , and t he This or That " (82) 
Para l l e l  to a drama in theatre , the make believe encounters 
involve Garvey ' s  component s o f  rol e s  or identitie s ,  p l ans for 
ac tion or s tory line s . and obj e c t s  and set tings . The p l ay o f  
children re f l e c t s  the society in which they live and t heir own 
unders t anding o f  social rol e s  and value s . Since t he s tudie s and 
re source s  pre sented by Garvey are predominan t l y  white and middl e  
c l as s , her dat a  re f l e c t s  gende r specific generaliz ations 
regarding t he p l ay of gir l s  and boys . 
I n  order to enhance coope ration and communication among the 
deve l opmen t a l l y  disabled popul ation , working with t he whol e  group 
is pre f erred to working with individua l s . Ac cording t o  Garvey 
"emphas i z ing group act ivity and the communicat ive aspe c t s  o f  
pret end p l ay have been shown to increase chi l dren ' s  cooperat ive 
behavior and to cont ribute to bet ter performance on t e am problem­
sol ving or construct ion t asks " (99) . Garvey s t a t e s  t hat 
mot ivat ing p sycho logi cal factors inc lude chance and t e s t ing one ' s 
l imi t a t i ons in compet i t ive game s . 
The f inal note in Garvey ' s  book dea l s  w i t h  ritua l i zed p l ay . 
Perhaps the primit ive sense o f  repet i t ion and ritual i s  part o f  
the rec ap i t u l at ion s t age de f ined by G .  S t an l ey Hal l  earl ier i n  
the book whose t heory proposes that humani ty cont inue s t o  rep e at 
r i tu a l s  and pat terns o f  behavior . Garvey not e s  that ' t he 
mes s age ,  ' Th i s  i s  p l ay , ' i s  emb l a zoned on t he ri tual " (121 ) 
Thi s  mes s age about ri tual can be taken a s t ep further t o  s ay t hat 
" Th i s  is a p l ay "  in a theatrical context , and part of a very 
anc i ent and c lear human experience . 
Csiks zenthmihalyi 
By t he s tudy of  play experi ences whi ch a f fect intrins i c  
rather t han actual rewards , Mihaly Cs iksz enthmihalyi exp l ores the 
behavi o r  and bel iefs  o f  adul t s  in the p l ay experienc e . Peop l e  
who engage in p l ay act ivit ies go against the grain o f  s o c i e ty 
where as Cs i ks zenthmihalyi s tates " the management o f  behavior , as  
present ly prac t i ced , i s  based on the tacit b e l ief that people are 
mot ivated only by external rewards or by the fear o f  ext e rnal 
pun i s hment " ( 2 )  . Cs iks zenthmihalyi focus s e s  h i s  s tudy on what 
mot ivates people t o  engage in p l ay act ivit ies whi c h  are 
" autotel i c "  or give p leasure . 
C s i ks z enthmihalyi be l i eve s the environmental probl ems c au s ea 
by a mat e ri a l i s t i c  s o c ie ty wi l l  de s t roy our p l anet . W i t h  t he 
s e r i ousne s s  o f  t h i s  sugge s t i on ,  C s iks z enthmihalyi a t t empt s t o  
under s t and how t o  ext end play into all aspec t s  o f  living s o  t hat 
humanity can l e t  go o f  i t s  mat e ri a l i s t i c  and indu s t r i a l  grip. 
Cs iks z enthmihalyi reject s both the behavioral and p sycho l og i c a l  
exp l anat i ons o f  p l ay as reduc t ioni s t  and unreal i s t i c . 
I f  rewards are not ext ernal than why do peop l e  pl ay? I n  
cont inu i ng t o  exp l ore the s e  que s t ions C s i k s z enthmihalyi f o l l ows ­
up on the work of  Groos ( 1 90 1 )  and Buhler (1 930) who pres ent e d  
the concept o f  " Funk t i onlus t . "  Cs iks z enthmihalyi s t a t e s  t he 
concept o f  funkt ionlus t  to be a p l e a s ing experi ence in re l at i on 
to phys i cal pot ent i al . Other criteria o f  aut ot e l i c  experi ence 
are c i t e d  a s  " freedom " and " control . "  Thi s  may s ound 
contrad i c t ory but in fact the s e  component s are inseparab l e . I n  
expre s s i ng t he freedom and cha l l enge o f  rock c l i mb ing 
Csiks z enthmihalyi not e s  that danger i s  the mot ivat ing factor 
whi c h  forces the climbers to control the i r  a c t ions . According t o  
C s i k s z enthmiha lyi , p sychological mot ivat ions are s e l f - di sc overy , 
trans cendenc e ,  and chal l enging one ' s phys i c a l  l imitat i on s  and 
ski l l . 
Cs i k s z enthmihalyi de f ine s the experience o f  p l ay act ivity 
for int rins i c  enjoyment , the autot e l i c  experience , or hol i s t i c  
and total involvement , a s  f l ow . He not e s  that anthropo l og i s t s  
re f e r  t o  f l ow a s  a nat ive category perhaps t o  denot e  a more 
primi t ive or animi s t i c  experience . F l ow i s  further exp l ained by 
C s i k s z enthmihalyi as an int egra t i on o f  t he phys i c a l  and men t a l  
abi l i t i e s , a f ocuss ing of  att ent i on or a tunne l v i s ion , and a 
thi rd charac t e r i s t i c  i s  " l o s s  o f  ego " or " t ranscendence o f  
individual i t y " or " fu s i on with the world . "  C s i k s z e nt hmihalyi 
s t a t e s  that " Be s i de s  p l ay and crea t ivity , experiences anal ogous 
to f l ow have been reported in cont ext s usua l ly c a l l e d  
" t ranscendental " or " re l igious" and even " ac c ount s  o f  col l e c t ive 
ri tual " (37) . One uni fying factor o f  a l l  f low a c t ivi t i e s  i s  
de f ined by C s i ks z enthmihalyi a s  a microcosm o f  experi ence whi c h  
t he part i c ipant can cont rol . 
Aspec t s  o f  rock c l imb ing support theatre in educat ion . 
C s i k s z e nt hmihalyi uses examp l e s  o f  rock c l imbers ' t e rms t o  
de s cr i be the f low experience whi ch are anal ogous t o  theatre , such 
as centering , be ing in the he re and now , and being in t he pre s ent 
moment . Another feature similar to t heatre in educat i on perhaps 
best de s cribed by Schechner ' s " intens i ty o f  performance " i s  t hat 
of part i c ipat i on in what Csiks z enthmihalyi refers t o  as  a s ense 
o f  part i c ipat i on and immediacy . I n  support o f  p l ay as e duc a t i on , 
Cs iks z enthmihalyi not es that " game s , art i s t i c  and s c ient i f i c 
creat ivi ty , and re l igious ri tual and e c s tacy a l so provide an 
organ i z e d  s e t  of opportun i t i e s  for act ion ,  a l imited s t imulus 
f i e l d , c l ear goa l s  and feedback , a chance to be in control of t he 
ac t ivity , and a fee l ing o f  t rans cendence o f  s e l f " ( 138 ) . 
What C s i k s z enthmihalyi ref ers t o  as micro f l ow a c t ivi t ie s  c an 
als o  be experienced as the pat t erns o f  everyday l i fe , such a s  
intera c t ion w i t h  others , fant asy , and phys ical movemen t s . 
C s i k s z enthmihalyi d i s t i ngui she s be tween the bod i l y  kine s t he t i c  
type o f  personality and the social type o f  pers ona l i ty .  He not e s  
that people involved in " kine s t he t i c  a c t ivi t ie s  de s cribed 
thems e lve s as  more free and in cont rol , while people high on 
s o c i a l  a c t ivi t i e s  saw themselves as  more constrained and out o f  
cont rol" (157 ) . 
I n  support o f  p l ay as a pos i t ive experience in educat i on , 
C s i k s z e nt hmihalyi report s that ''pl ay provides mental and phys i c al 
s t imulat ion , results in f e elings o f  compe t ence , sat i s f ie s  p sych i c  
needs n o t  met b y  working , and a llows for learning new rol e s" 
( 161 ) . I n  theatre educat ion learning new roles i s  a primary 
catalys t for personal competence , self - awarene s s  and s e l f - e s t eem . 
The obj ec t  o f  C s i k s z enthmihalyi's experiment s were t o  
de t e rmine t he importance of  play . The resul t s  he reported were 
that the part i c ipan t s  in the experiment felt deprived whi l e  not 
engaging in mi croflow a c t ivi t i e s  and were subs equent l y  more 
irritable and le s s  p l ayful and creat ive . The experi ence o f  f l ow 
depriva t i on i s  s imilar " to various pathologi c a l  s t at e s , there may 
be a relat i onship between lack of flow and severe l i fe 
disrup t i ons " (170 ) . I n  the development ally di sabled popu l at i on 
the obj e c t ive i s  to create a flow experience u s i ng theatre . I f  
flow i s  e s s ent i al to normal funct ioning then t he t eacher mus t  
c ons c i ou s l y  a t t empt to create a f l ow experienc e . According t o  
Cs iks z enthmihalyi humans cons c i ously create t he i r  f l ow 
experienc e . C s i k s z enthmihalyi point s out that " Pl a t o  to Augus t  
Comte and Aldous Huxl ey have ins i sted that t he u s e  o f  the body i n  
phys i cal exerc i s e  and art i s t i c d i s c ip l ine should precede book 
l earning " (205) . 
S t e iner 
I sn ' t i t  t ime t o  t ake thi s s e r i ous ly? 
I n  combining the anthropol ogy o f  Schechner and t he inner 
mot ivat i on o f  C s i k s z enthmihalyi , Mary Richards exp l ores the work 
of Rudolph S t e iner in Toward Who l ene s s: Rudolph S t e iner Educat ion 
in Amer i c a. Rudolph S t e iner l ooks at  the inner integrity o f  
humanity c a l l ing i t  " Anthroposophy "  o r  what he c a l l s  t he inner 
l anguage s of anthropol ogy . He places  h i s  focus o f  t eaching on 
the who l ene s s  of humani t y  whi c h  inc ludes t h i s  inner knowl e dge. 
According to Richards , " I nner deve l opment is the educat ion o f  
soul qua l i t i e s , spiri tual qual i t ie s , ego s t rength , 
di f fe rent iat i on , wi l l , think ing , f e e l i ng ,  and breathing " ( 5) .  
The S t e iner cons c i ousne s s  inc lude s the ent i re unive rs e , not j us t  
humani ty as a s eparate form , and uses  l i f e  as  a n  educat i onal 
mode l. He a l s o  promo t e s  the idea that phys i c s  and natural 
sc ience support s a spiri tual cons c i ousne s s , and are perhaps 
becoming s p i r i tual s c i ence . S t e iner i s  dedi cated t o  t he concept 
of  man i f e s t i ng spiri tual energy into phys i c a l  energy by 
underst anding spiritua l i ty and t rans f orming i t  into a creat ive 
real ity. 
I n  appl ying the S t e iner phi losophy , Ri chards observe s t hat 
" t he chi l d  l earns t hrough s tory and drama , through c o l o r  and 
rhyt hms , t hrough movement and interp l ay "  (26) . I n  an e f fort t o  
bal ance t he int e l l ec t  with feel ing and wi l l , S t e iner a l l ows t he 
chil d ' s f i r s t  experience to be as the p laywright b e f ore reading 
o t he rs' works . Thi s  int egrat ive approach t owards wholene s s  
a l l ows the s t udent to s e e  and a s s imi late f e e l ing wi t h  art i s t i c  
expre s s ion . P l ays in the S t e iner world , as  f a r  as  content , are 
based on t heme s c ommon to p l ays in general such as c hange and 
conf l i c t . Addi t ional focus i s  given to mus i c  whi ch i s  used 
throughout the curriculum because i t  repre s en t s  a " co smic 
who l ene s s . "  
Teacher t ra ining for the S t e iner school s inc lude s art , 
exp e r i enc ing c o l o r , speech , exerc i se s , l anguage , tongue twis te r s , 
what app e a l s  t o  the senses , and eurythmy or moving t o  mus i c  and 
f e e l i ng the sounds in a way which promotes awarenes s  o f  others . 
For t he s tudent s ,  paint ing ,  mode l ing , mus i c , movement , spe e c h , 
arc h i t e cture and drama are not e l ec t ive s . The f oundat ions o f  
play are formed i n  the kindergart en whi ch i s  i n  f a c t  a p l ayroom . 
Ri chards not e s  that the kindergarten teacher pays care ful 
at t ent i on t o  chi l dren at the i r  play ,  because the i r  p l ay wi l l  
a f f e c t  both behavior and work a s  they grow . P l ay and t he 
deve l opment o f  art i s t i c  sens ibi l i t i e s  are at t he heart o f  t he 
S t e iner approach t o  educat ion . 
S t e iner has a unique view on how energy i s  t rans formed by 
humani ty : 
Growth and dec ay form the pol arity o f  ongo ing dynami c  l i f e . 
Decay i s  imp l i c i t  in growt h forces and what i s  understood as 
part of who l ene s s . Decay enab l e s  energy for growth to 
cont inue t o  develop and t rans form . The t r i c k  i s  t o  s t ay in 
touch w i t h  the whol e  rhythm and to s e e  that c l inging t o  old 
forms i s  ant i l i fe . To be wi l l ing to d i e  into renewed l i f e , 
t o  be wi l l ing t o  rel inqu i sh that whi c h  now needs t o  change , 
i s  to be wi l l ing to l ive creat ively (147 ) . 
I end t h i s  s e c t i on with thi s quot e  because o f  i t s  accuracy in 
de scribing the dynami c  energy of  the creat ive l i f e . 
VI Theatre in Educat ion 
In t h i s  sect ion we bri e f l y  expl ore t he c omponen t s  o f  the a t re 
in educat ion to give the reader a cont ext whe rein t o  int egrate 
the concept s o f  Energet i c  Commun i cat ion into Energet i c  Educat ion . 
Theatre in educat ion or T I E  has i t s  h i s t or i c a l  root s  i n  
Bri t a in in the 1 960 ' s .  The purpose o f  T I E  according t o  Chr i s t ine 
Redingt on " i s that i t s  pre sent at ions in s choo l s  shou l d  e ducate ,  
widen pup i l s '  hor i z ons , and l ead them to ask que s t i ons about the 
wor l d  around t hem , as we l l  as  entert ain " (1) . E s s ent i a l l y  t he 
Bri t i s h  t ook the c oncept o f  chi l dren ' s  theat re and expanded i t  t o  
inc lude a n  educat ional component . Theatre can be used t o  
i l lus t rate soc i al , pol i t i cal , cul tura l , and hi storical  concerns 
to i t s  audienc e . The early T I E  companie s  took t he a t re o f f  t he 
s t age and brought i t  into the c l as s room . The programs whi ch 
ensued a re de s i gned t o  involve s tudent s as a c t ive part i c ipan t s  in 
the proc e s s  o f  l earning . 
Ac cording to Redington , theatre in educ at ion involves two 
areas o f  academ i c  intere s t , 1 1 theatre " and " educat ion " both o f  
which are proc e s s  orient e d ,  there fore inf l uent i a l  components f rom 
each are incorporated . She evaluates the component s of  theatre 
as : s t ructure or plot , charac t e r , conf l i c t , resolut ion , i t s  
abi l i ty t o  invoke emot ions , t o  phys i c a l l y  engage the audienc e , 
creat ing group act ivi t i e s , use o f  cos tume , props , s e t  and l ight s , 
as useab l e  component s to support an educat ional program . She 
e l aborate s  on the educat ional component s whi ch are : concept s  o f  
chi l d  cent ered age - spec i f i c  educat ion , use o f  p l ay ,  l earning by 
doing , pro j e c t  t eaching ( or deve l op ing proj e c t s ) ,  probl em 
solving , l anguage deve lopment , and use o f  drama in e ducat ion 
( ut i l i z ing the ski l l s  o f  a drama teacher in a se condary s c hool ) ,  
as  e l ement s in deve l oping a method o f  learning . 
I propos e  us ing theatre in educat ion a s  a cumu l at ive 
art i s t i c  experience which inc lude s the vi sual art s , mus i c , dance 
and poe t ry . Thi s art i s t i c  int egrat ion o f f ers an e f f e c t ive 
response to P l ato ' s  we l l  known di sdain for t he drama , and rather 
recogn i z e s  i t s  potent i a l  to engage student s on an int rapersona l , 
i n t e rpersonal and social  l eve l . 
Thi s i s  not a move towards ant i - int e l l ec tual i s m ,  but an 
acknowl edgement that mos t  humans are unabl e  or perhaps unwi l l ing 
to engage in the dial e c t i c s  o f  phi losophy , there fore the 
int e l l e c tual common denominator o f  exi st ence mus t  be exp e r i enced 
and expres s ed on a more hol i s t i c , phys ical  l eve l . 
VI I Educat ional Approache s and The rapeut i c  App l i cat i ons 
Thi s  s e c t ion wi l l  include examp l e s  o f  my work at the Dean 
O ' Hare Cent e r  in Brooklyn , New York , with low - funct ioning 
deve l opment a l l y  di sab l ed part i c ipant s .  
When I embarked on t he path o f  us ing the a t re t o  reach t he 
deve l opment a l ly d i s abled , there were s everal obs t a c l e s  in my 
path . F i r s t , I had t o  addre s s  my own fears o f  working wi t h  
s evere ly deve l opment al ly di sabled individua l s . The s e  personal 
f e ars inc l uded being exposed t o  dangerous d i s e as e s , pract ic ing 
universal hea l t h  precaut ions , and viol ence . The s e  obs t ac l e s  were 
ove rcome by deve lop ing a working hol i s t i c phi l o s ophy whi ch 
embraces the di sabled as whol e  human be ings , each with t he i r  own 
unique compos i t ion o f  l i f e  energy . I had to accep t  both the 
phys i c a l  and int imate interact ion o f  our energy f ie l ds . The 
second obs t a c l e  was to deve l op a theatre program whi ch would 
s e rve t he needs o f  t h i s  populat ion . My goal was t o  inve s t igate 
whet her t he a t re is a viab l e  teaching t ool , by ident i fying t he 
component s o f  theatre which support this popu l a t ion and t he n  by 
deve l op i ng appropriate app l i cat ions . Ye t ano t her obs t a c l e  was 
pre s ented during the course of  my work in response to viol ent 
behavior , and that is sel f - de fense . Thi s  unf ortuna t e  consequenc e 
needs t o  be addre s s ed to pro t e c t  the t eachers , who at the same 
t ime mus t  pro t e c t  themse lve s and the part i c ipant . Seen in a 
di f fe rent l ight , s e l f - de f ense could be a panace a  for the 21st 
century f emal e  teacher . 
Through work ing with the deve lopment a l ly di sabled 
popul at i on , I l e arned from them which areas cou l d  be appropriate 
for the i r  bene f i t  by s l owly introduc ing new concept s and 
measuring pos i t ive re spons e s . The f o l l owing areas summa r i z e  t he 
therapeut i c  theatre educa t i on approache s : bodi ly kine s t he t i c  
awarene s s  - mob i l ity and f l exib i l i ty of  the body , breath , voc a l  
deve l opment - using sound , t ens i on release , re l axat i on ,  
c ooperat ion and awarene s s  o f  peers - the a t re exerc i s e s  i n  p a i r s  
and group s , p l ay ,  energet i c int e ract ion - working with the energy 
f i e l d  o f  t he part i c ipant , s e l f - expre s s ion , s inging and danc i ng , 
p l aywri t ing , and l anguage promp t ing . 
Creat ing a s a f e  envi ronment i s  cruc i a l l y  import ant becau s e  
i f  t he part i c ipant s d o  not f e e l  safe  they wi l l  n o t  part i c ip a te .  
Each day a new atmosphere needs to be created . The t eacher mus t  
engage in a pro c e s s  o f  communicat ion to a s s e s s  t he energy l evel s  
o f  the part i c ipant s . At this point the t eacher may dec ide how to 
work with t hem , whet her they need to be s t imulated or re l axed , 
energi z ed or bal anced . Karl Konig , who , al ong with other Jewi sh 
peers e s c aped Ge rmany organ i z e d  the founda t i on o f  Camphi l l  in 
1940 . He a c curate ly de s cribes t he need for creat i ng a s a fe 
envi ronment 
It was , to  many of us , a reve lat i on to see how ' normal ' 
handicapped chi l dren are . . .  We rea l i z e d  the need o f  t he s e  
c h i l dren to b e  accepted into a c l osed s o c i a l  surrounding 
whi c h ,  on the one s ide , wou l d  provide for t hem a she l t e red 
envi ronment and , on the other s ide , t he p o s s ibi l i ty to 
unf o l d  the i r  individual qua l i t ies " (23 ) . 
My j ob i s  not to change the part ic ipant s ,  but t o  he lp t hem 
cope w i t h  the i r  l ive s and bodie s , to re l ax , to re l e a s e , to open 
up , and be t t e r  communicat e . As an educator the t ask is to t ap 
into t he i r  c reat ivity and enhance t he i r  s e l f - expre s s ion . As a 
hea l e r  t he t a s k  i s  to he lp them t o  release negat ive energy , and 
to he lp them f e e l  good about themse l ve s . Since maj or obst a c l e s  
appear o n  t he physi cal l eve l and the i r  communicat i on ski l l s  c an 
be de f ined as ge s tural to s ix years o f  age , I work with them on a 
bod i l y  kine s thet i c  l eve l . Pe rhaps we , teacher and part i c ipant , 
are c ommuni c a t i ng in the manner o f  some anc i ent ri tual . 
Bodi ly- Kine s t he t i c  Awarene s s  
Bodi ly- kine s t he t i c  awarene s s  incorporates and deve l op s  
mob i l i ty and f l exibi l i ty o f  the body . John Dewey point s out t hat 
one of t he mos t  di f f icult areas with the disabled is mutual 
accommodat ion and adap t i on ,  or the i r  abi l i ty t o  recogni z e  each 
other ' s  needs . There fore , knowledge o f  the body and knowledge o f  
each o ther are the primary obj ect ive s . I n  the t heatre , t he 
performe r ' s tool i s  the body , therefore phys i c al f l exib i l i t y ,  
vocal range , and emo t i onal divers i ty increase a performer ' s 
expre s s i on . Bodi ly- kine sthe t i c  awarene s s  inc lude s intense 
concent rat i on on t he ent ire body by i solat ing as many part s as  
the part i c ipan t s  are abl e  to ident i fy .  I concent rate 
part i cu l arly on the ext ens ion and f l exib i l i ty of the spine to 
re l e a s e  energy . The higher func t ioning part i c ipan t s  can t hen 
engage in i solat ion and movement . Danc ing and us ing phys i cal 
rhythms are a l so popular to increase the awarene s s  o f  the body in 
re l at ion t o  personal space . 
" Energe t i c  As s e s sment " 
Energe t i c  As s e s sment i s  a proce s s  o f  communicat ion whi c h  
a l l ows t he t eacher to int imately understand the part i c ipant by 
s ens i ng t he i r  energy f i e l d . Many hol i st ic t herapeut i c  pro c e s s e s  
are bui l t  o n  t he suppo s i t ion that the c e l l s  o f  t he body in fact 
the ent i re body , retains memory o f  the ent i re l i f e  experienc e . 
For examp l e , I was s t anding about four to s ix f e e t  away f rom B e s s  
and suddenly I could s e e  her as a pregnant woman , her body l ooked 
pregnant , and I was s t art led by my sense of her as  a mot he r . My 
sens ib i l i ty t owards her now embraced what turned out t o  be a more 
t ruthful concept of who she i s  as a woman . Thi s was during t he 
s ame t ime f rame when she dec ided t o  s ing " Under t he Boardwal k . "  
I ' m  not sugge s t ing that my a s s e s sment and her ab i l i ty t o  s ing was 
a causal re l a t i onship , but I am sugge s t ing the appropriat ene s s  o f  
being abl e  to make an energe t i c  a s s e s sment to c l a r i f y  the 
teaching proce s s  and human int e ract ion . Af t e r  t h i s  inc i dent I 
read her f i l e . She was raped and bore the chil d .  They t ook t he 
chi l d  away f rom her and put her back in an ins t i tut ion . Thi s 
proce s s  o f  Energe t i c  As s e s sment i s  an examp l e  o f  reading o r  
under s t anding t he energy f i e l d  o f  a part i c ipant . Thi s  pro c e s s  
can b e  l e a rned with prac t i c e  and awarene s s . 
Breath and Sound 
I have been using the f o l l owing procedure s to create an 
" Energe t i c  Atmosphere . "  I n  a c i rc l e  us ing Tibet an be l l s , I 
c l eared t he energy in the center o f  the spac e , and then f rom each 
individual , by ringing the be l l s  around the i r  bodi e s . I woul d  
ac centuate breathing through the pro c e s s  by asking the 
part i c ipant s t o  breathe in and breathe out . I had them breathe 
in and out as  I used the be l l s  to c l ear down t he i r  chakra 
energ i e s  on t he out breath . I stood in f ront o f  them and 
connec t ed energe t i c a l ly to each individual . We s t omped our f e e t  
t o  f e e l  grounded wi th a s e n s e  o f  we ight , s e n s e  o f  he ight , and 
vert i ca l  c onne c t ion . They loved when I put the bel l s  on e it he r  
s ide o f  t he i r  ears . I used be l l s  periodi c a l ly t o  c l e ar the i r  
energy . I used my ext ended arms to connect t o  t hem w i t hout 
touching . Thi s proce s s  c reates a sens i t ive atmosphere in whi c h  
int imate emot ions can b e  expre ssed . 
Tens ion Re l ea s e  Us ing Sound 
As Al exander Lowen said " The therapeu t i c  task i s  t o  remove 
the obs t a c l e s  that prevent the body f rom spontaneou s l y  re l ea s ing 
i t s  t en s i ons " (236) . In accordance with bioenerge t i c s , I work 
wi th the part i c ipant s at the Dean O ' Hare Cente r  to he lp t hem to 
move and re l ease t ens ion f rom the body u s i ng s ound . Needle s s  to 
say , the part i c ipant s who are e i ther emo t i onal ly imbal anced or 
aggre s s ive need l i t t l e coaxing with this exerc i se . I n  an e f fort 
to engage the whol e  c la s s , I use an imi t a t i on game ir whi ch one 
part i c ipant makes a movement and a sound and the o t hers f o l l ow . 
My purpose again , i s  to create an atmosphe re where t he 
part i c ipan t s  f e e l  safe  and secure enough t o  expre s s  t hemse lves 
and r e l e a s e  energy . 
P l ay 
P l ay i s  an area which I always encourage with t he 
part i c ipant s . As s t ated earl i e r  in this paper , t he 
deve l opment a l ly di sabled p l ay l e s s  than norma l popul at ions 
because o f  the i r  phys ical  re s t r i c t ions . I f  I come in the room 
and part i c ipant s are p l aying with a b a l l  or cha s ing each o t he r , 
we make a game out o f  i t . I f  they are p l aying a bal l  game , t hen 
we c an c omb ine t he pass ing o f  the bal l  with movement s ,  sound or 
words . I a l s o  do exerc i se s  wi th them in whi c h  I demon s t ra t e  or 
ask t hem t o  be anima l s  or mountains or monsters and t hen l e t  
t he i r  p l ay deve lop out o f  the i r  phys ical  s t at e . We make fun o f  
each othe r ,  t i ckle and tease each othe r . They l ove t he 
unexp e c t ed , espec i a l ly when t he i r  t e ache r  make s a s i l ly m i s t ake . 
Energe t i c  I n t e ract ion 
Energe t i c  Int erac t ion i s  a pro c e s s  in whi c h  we s t and i n  a 
c i rc l e  and create an Energet i c  Atmosphere . Af t e r  creat ing t he 
foundat ion or atmosphere we spl i t  up into pairs and I demon s t ra t e  
how t o  f e e l  t he energy o f  another person b y  put t ing t he hands up 
in an open fashion and feel ing the energy f rom the partne r ' s 
hands w i t hout touching them . They have di f f i cu l t y  connec t ing 
with e ach othe r . However when I work with them indivi dual ly t hey 
i l l i c i t  non - ve rbal re sponse s  of j oy ,  perhaps as  sugge s t ed by 
Trevarthan in S e c t ion I V ,  they f e e l  c onnected to a mothe r . They 
wi l l  phys i ca l ly place the i r  head on my che s t  to hear my 
heartbeat , or display st rong f e e l ings such as l ove . Thi s type o f  
communi c at ion make s them f e e l  se cure and p l ayful . 
S e l f  Expre s s ion 
S e l f - expre s s ion or the abi l ity t o  improv i s e  i s  an important 
asp e c t  of s e l f - expre s s ion . Having a microphone in hand insp i re s  
a c e r t a i n  percentage o f  part i c ipants to commun i c a t e . With some 
part i c ipant s we see orient ing in proce s s , because we do not know 
who t hey are t al k ing to . Some are t i ckled by the sound o f  t he i r  
vo i c e . S ome ori ent with sounds . S inging i s  a way for t he 
part i c ipan t s  t o  f e e l  good about thems e lve s , because i t  doe sn ' t 
mat t e r  i f  t hey can s i ng and anything they commun i c a t e  i s  openly 
re c e ived . For exampl e ,  we have a kerokee machine whi ch a l l ows 
part i c ipan t s  to s ing al ong wi th tape s . Unl ike the t radit i onal 
Japane s e  kerokee machine whi c h  has a video s creen , this kerokee 
prov i de s  no video prompt ing , only audi o  promp t i ng . I was hol d i ng 
the m i crophone with one hand on top o f  Tyrone ' s  and one hand on 
h i s  shoulde r ,  as we played the Styl i s t i c ' s  " You Make Me F e e l  
Brand New . '' Al t hough Tyrone could only s i ng a f ew words and a 
f ew note s ,  he was c l early f e e l ing the mus i c . H i s  f a c i a l  
expres s i ons displayed deep f e e l ings and emo t i ons whi c h  t ouched 
eve ryone in t he room . 
VI I I  Conc lus ion 
Having re s earched the l i t e rature and s een c onnec t i ons whi c h  
support the technique s I have deve l oped in t he proce s s  o f  
Energet i c  Communi cat ion , I be l i eve i t  i s  pos s ib l e  t o  t angibly 
t rans l at e  t h i s  informat ion into Energe t i c  Educat ion . 
Char l i e , one o f  my part ic ipant s ,  ( f igure 1 )  engage s i n  a 
phys i cal s e r i e s  o f  pat t e rns whi c h  he repeat s a l l  day l ong . Thes e  
pat t e rns inc l ude c l app ing h i s  hands then h i t t ing the s ide o f  hi s 
head , and rema ining with one arm e l bow bent over h i s  head . He 
s t op s  his pat t e rns whi l e  he eats l unch . One day he was s tanding 
by t he window in my c l a s s , repeat ing h i s  patt erns , and I hel d  my 
right hand up to him . He s l owly and shyly brought h i s  l e f t  hand 
up to t ouch mine . I understood this to be a comp l e t e  
communi cat i on f or Charl i e  at t h i s  point in t ime . Thi s t ouch was 
all there was to say . Al l touch communicate s , but Charl ie ' s  
touch didn ' t j ust say " Thanks for communicat ing and giving me 
attent i on , " ( wi t h  a shy smi l e ) , it a l s o  said " Th i s  i s  a l l  I have 
to say . '' Char l i e  s t opped speaking four years ago when h i s  mother 
died . 
Thi s paper propos e s  that educators con s i de r  a new paradigm 
that inc lude s non - l inear a c t i ons and the human energy f i e ld . A 
perspec t ive o f  t o l e rance for change and chaos in t he world a s  a 
mode l for interact ing with the universe helps the educator to 
engage in a divergent thought pro c e s s  addre s s ing probl ems through 
rat i onal and analyt ical thinking . The concept o f  t he human 
energy f i e l d  expands the communicat ion be tween teacher and 
student . Morphi c re sonanc e  ,support s new pos s ib i l i t i e s  in working 
with t he devel opment a l l y  disab l e d , because t hey do pos s e s s  
thought s ,  but not the facul t i e s  t o  communi c a t e  them as normal ly 
unde r s t ood . There fore , the t e achers must be recept ive t o  t he i r  
energy and underst and who they are . Mos t  important l y ,  t he 
percep t i on o f  a unive rsal concept o f  energy , a l l ows us t o  u s e  i t s  
re sources as  a vehi c l e  t o  communi c a t e  and t e ach . 
The path o f  Energe t i c  Educat ion l i e s  w i t hin t he body and 
beyond . Through the work o f  Ri chard Schechner we l earn that 
r i tual as  we l l  as  anc ient performance re l i e s  on t he bod i ly­
kine s t he t i c  exper i ence or the act o f  doing . By focus ing on early 
phys i o l ogical deve l opment o f  humans , an unde rstanding o f  ge s t ures 
whi ch are the f i rst sys tem o f  communi cat ion , is  reached . I t  i s  
through t he phys i cal body that energy is  man i f e s t ed and t he 
proce s s  o f  evolut i on and communi cat ion cont inue s . 
P l ay he l p s  to provide s a f l ow experience in the a t re i n  
educat ion . P l ay has the characteri st i c s  o f  pl easure without 
ext e rnal reward , spont aneous and act ive part i c ipat ion , making 
p l ay an ide a l  way to reach all part i c ipant / s t udent s .  The 
part i c ipant / s tudent ' s  concept of society can be p l ayed out i n  
t heatre educat ion to he lp them gain a bet t e r  understanding o f  
t hems e lves and s o c i e ty . The rol e - p l aying t echn i que s o f  t he a t re 
in educat ion o f  f e r  p l ayful and t herapeut i c  exp l orat ion for high-
func t i on ing deve l opment a l ly di sab l ed part i c ipant s .  For l ow -
func t i on ing part i c ipant s ,  s impl e  p l ayful a c t s  he lp t hem t o  b e  
r e l eased f rom the i r  phys ical  l imitat ions . 
My int ent i s  to actual i ze the concept s  o f  Energe t i c  
Communi c at i on , Ene rge t i c  Educa t i on ,  Energe t i c  As s e s sment , and 
Energe t i c  I nt e ract ion , and c reate a c l ear context for thi s 
t e ac h ing met hodol ogy by the the rapeut i c  theatre app l i ca t i ons . 
The f o l l owing i s  an intriguing exce rpt from my j ournal whi ch 
captures the proce s s  of  this t eaching : 
I was dancing with George , a downs - syndrome man i n  h i s  
twent i e s . H e  dances in a Kung Fu , break - dance s tyle . We 
dance individua l ly and then pass  the energy t hrough ext ended 
arms to the partner , who then dance s  individual ly and p a s s e s  
the ene rgy back . Throughout the dance e a c h  partner s e nds 
the ene rgy through an ext ended arm where hands are not 
t ouching but s ix inche s apart . 
I n  this one part i cular dance we were expre s s ing as usual 
when I ext ended my hand t o  George and inst ead of responding 
w i t h  h i s  dance he appeared to be interna l i z ing the energy . 
There f o re h i s  phys ical body appeared t o  be percol at i ng o r  
vibrat ing . I was both f a s c i nated and conce rned as I wat ched 
t h i s  phys i c a l  behavior . He appeared to be drawing energy 
f rom me . Aft e r  a short t ime I gent ly t ook my hand away and 
t he behavior s t opped . George took both o f  h i s  hands , he l d  
t hem w i t h  e l bows bent and s t ared at h i s  hands a s  h e  c lo s e d  
h i s  shaking f i s t s . I t  was as  i f  her was conf i rming h i s  
phys i c al real i ty .  ( Jan . 30) 
What pos s i b i l i t i e s  for communicat ion are ready and wai t ing 
in t he Human Ene rgy F i e l d? The wor l d  o f  the deve l opmenta l l y  
di sab l e d  i s  not a world based o n  cause and e f f e c t  because event s ,  
a re f l e c t i on o f  the i r  " int e l l igence " are not s e quen t i al ly l inked . 
Yet t he i r  int e rnal monol ogue vibra t e s  with l i f e  energy , an energy 
not pol luted wi th the ext e rnal rewards o f  soc i e ty . The s e  
part i c i pant s at Dean O ' Hare are my teachers , because they have 
taught me that the human energy f i e l d  is a viabl e method o f  
Ene rge t i c  Communicat ion , a proce s s  I c a l l  Energe t i c  Educat i on . 
By ut i l i z ing this proce s s  in l earning s i tuat i ons the f ie l d  o f  
human energy move s humane ly into t he 2 1 s t  Century . 
Figure 1 
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